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Children are at the heart of every decision we make in DSAT.
We aspire to deliver only the very best education, care and
nurture for every child in our schools. To do this, we know that

all adults in every DSAT school need to be highly trained to
deliver excellence in teaching and learning, combined with a
drive to develop a culture in our classrooms and staffrooms
where children thrive.

“What binds DSAT, and what is common across all our schools,
is a high standard for progress and aspiration and the view that
school should be a happy and safe place where no child should

et lost in the averages. A high performing school must deliver
or everyone” (Andrew Waldron, CEO).

This includes our most vulnerable pupils.

This charter sets out how we will strive to overcome barriers to
success for vulnerable pupils, with a focus on three key
strategies:

1/ Changing mindsets and expectations
2/ Engineering success: mastery for all

3/ The power of “| see you”.
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Vulnerable learners: why we need to do better...
(National %)

Just 20.3% of looked after children achieved ATTAINMENT 8 (2021)

More than one in three children eligible for free school meals were
persistently absent in autumn 202T and spring 2022, compared with 18%
of pupils who were not eligible.

The 2021 DfE’s own figures show that the KS4 disad_vantagezgap index
has widened again, and is now at the highest level since 2012.

In reading at KS2, attainment remained stable for disadvantaged pupils at
62% and increased from 78% to 80% for other pupils.

(DSAT)

Just 41.3% Pupil Premium eligible pupils achieved the expected standard
in RWM at KS2 2022

_67;/6528M pupils passed the Y1 phonics screen compared to 83% all pupils
in

59% FSM ?ueils met the expected standard in reading at KS2 in 2022
compared to 7213% all pupils and 74% national

Just 18% pupils with SEND achieved the expected standard in RWM at
KS2 2022

“The measure of a successful education system should be

how its disadvantaged pupils perform.” Marc Rowland
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Changing
mindsets and
expectations
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When adults
change, children
change.

Staff understand how to
build trust and courage
and have all received
training on courageous
classrooms.

All adults in school
address challenge
sensitively, calmly and
privately.

All staff have accessed Recruitment procedures
unconscious bias training. test out positivity, so that
This empowers them to staff with positive
avoid unconscious mindsets are recruited to
‘shaming’ of children. join our DSAT team.

The language choices we DSAT EWO to work with
make motivate pupils and s

parents.

families to help change
mindsets.




Changing mindsets and expectations
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We aim to improve the accuracy
and speed with which we identify
SEND need. To this end, we will
work closely with outside agencies
but also work towards employing

our own DSAT educational

psychologists and inclusion
support services over the next two
years, so that identification of
need will be timely, sharp and
impactful.

=  Aiming for high ambition for all

We will deliver additional training
for teachers and teaching
assistants, so that they ask and
answer the question, “What does
this child need to know to access

this lesson?” We will train all our
staff to understand how to scaffold
learning appropriately to support
children to achieve mastery, and
to also ensure that they feedback
in @ positive way.



Cha nglng We will adapt our

strategies for managing

m i n dsets a n d performance:
expectations

Staff appraisal will be more

G?&‘:ﬁ:&if personalised and
empowering rather than

data driven.

Aiming for
hlgh ambltiOn We will ask when

managing performance,

fo r a I I “What does ambition look
like for you, this child and
your class?”




Cha ngl ng We will redefine our We will cease to label

children as ‘low ability’ or
‘prior low attainers’

labelling of children:

mindsets and
expectations

We will treat every key stage
THE . o, . . .
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achievement for all children: than data
high ambition for all

Aiming for
h ig h a m b it i O n Curriculum and lesson design will include

checking for prior knowledge, so we know
fo r a I I children’s starting points and have identified
knowledge already learned, not yet secure

and any accumulative dysfluencies.




Engineering success: mastery for all

Our DSAT Teach Simply pedagogical
approach will continue to be embedded.
We will ensure that every member of
staff have accessed training to deliver
this well. We will continue to ensure our
pedagogy is informed by the latest
research.

We will continue to improve our phonics
and reading curriculum delivery as we
strive to narrow gaps to success in
reading for our most vulnerable pupils,
including our pupil premium pupils and
pupils with SEND: a world class
entitlement.




Engineering
SUCCesSS:
mastery for
all

We will continue to develop and improve readiness to
learn in every child.

We will specifically ensure the use of the following leads to
improved access to learning for all, especially our most
vulnerable pupils:

« Seating (visibility and access to adults quickly)
* Equipment
« Emotional and physical needs met

» Development of scholarship (especially through the use of
note taking and journals/ jotters)

» Support and training for staff where needed to improve
behaviour and culture in classrooms

» Effective use of strategies to develop talk about learning.
This will include ensuring Think Pair Share strategies are
embedded, including careful consideration of seating (the
power of 4 as the preferred model where possible) and
the positioning of our most vulnerable pupils (including
pupll premium and SEND) alongside pupils with a greater
grasp of oracy and vocabulary.

10
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We will work towards improving provision in our early years’
settings: getting it right in the Foundation Stage for every
child including our most vulnerable pupils.

Improving practice:

* This will include ensuring our DSAT Teach Simply approach is
embedded in early years and children have more opportunities
to practise in continuous provision the learning from shared
sessions.

* Improving the quality of talk and interactions between adults in
the settings. We have trained all of our early years’ teams to
develop their strategies for improving interactions, and as
leaders we will monitor this and ensure that strategies are
embedded.

*  We will embed our DSAT curriculum approach for developing
the characteristics of effective learning in early years, and as
leaders will monitor the impact and effectiveness of these
strategies for our most vulnerable pupils.

*  We will embed new curriculum intent linked to the development
of self regulation in early years and will monitor and assess as
leaders the impact of this on the development of self-regulation
in our vulnerable pupils. Where needed, we will apply the same
curriculum principles for teaching self-regulation to our pupils
who need additional support with this as they move into KS1
and KS2.

11




Quality adult talk in early years

Commenting: Child,
“Look at what | found!”
Adult, “Wow, that is a

hairy spider!”

Posing questions:
“Maybe there’s a way

of...”

Suggest ideas: “We could
try...” or “Perhaps...”

Extending: “Child, “My
car was the fast.” Adult,
“Yes, your red car was the

fastest”.

Explaining: “When it is
cold outside, we wear
more clothes to keep

warm.”

Modelling your thinking:
“I think I’'m going to use
the small paint brush so |
can carefully add the
eyes.”

Recapping: “First we
did...then we...finally
we...”

Pondering or asking
open questions: “|
wonder why..” or “What
could happen next?”

Reminding: “Remember
when you had this
problem before? What
did you do to fix it?”
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Implicit corrections:
“Child, “I hided the
dinosaur in the box.”
Adult, “You hid the
dinosaur in the box.”

Imagining: “What might
it be like to...”

Make links: “It’s just like
when you...”

12



The

Characteristics
of Effective

Learning:

The characteristics of effective learning are the skills oo
needed to help children learn how to learn. We ensure sesocus
they are woven through our curriculum and plan our

environment to meet the needs of all children.

Curriculum intent and pedagogical choices inform how
we promote the characteristics of effective learning in
our early years’ settings. We will strive to monitor how
well pupil ﬁremlum pupils thrive in continuous provision,
ensuring that the opportunities we have set up support

out vulnerable pupils to learn effectively.




Playing and exploring:

being willing to have a go; finding out and exploring; using what they know in play.

SMALL STEPS THAT CHILDREN WILL BE

LEARNING TO KNOW, REMEMBER AND DO

CONTINUOUS PROVISION AND ENVIRONMENT
TO PROMOTE AND DEVELOP THE SMALL STEPS
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ROLE, ACTIONS AND INTERACTIONS OF
THE ADULT

° Explore their environment and be curious to find
out more.

° Reach for and accept objects. Make choices and
explore different resources and materials.

o Plan and think ahead about how they will
explore or play with objects.

o Show curiosity about objects, events and
people.

° Guide their own thinking and actions by talking
to themselves while playing.

° Make independent choices. Do things
independently that they have been previously
taught.

o Bring their own interests and fascinations into

early years settings. This helps them to develop
their learning.

° Respond to new experiences that you bring to
their attention.
. Use my senses to explore the world.

° Stimulating resources are freely available to children
and they can access them when they wish.
Resources are allowed to be used in different and
creative ways by children.

When appropriate guidance on how to engage with a
resource or activity is available to pupils.

° Make sure resources are relevant to pupils’ interests
and needs.
° Indoor and outdoor space is flexible, and pupils can

adapt it and take things from one area to another if
needed/appropriate.

° Opportunities for role play are available and promoted
with high quality resources and guidance.

° Some areas are calm and orderly to support pupils in
concentrating when this is needed.

o First hand experiences are planned for and are frequent
element of children’s experiences and activities.

° Small world resources and activities are varied and
made attractive to all pupils.

° Exploration tables/areas are created and these are used
by adults to develop children’s ability to explore and
investigate.

. Game type activities and resources are a key

feature/element of continuous provision.

o Play alongside children and show own interest
in learning and identifying new things.
o Help children to do what they are trying to do

without taking over. explain aloud thinking
that identifies how to overcome problems.

° Join in with play that children are undertaking,
fitting in with their ideas and actively
encouraging those who need it.

° Model pretending that objects are something
else and how to develop stories and activities.
Encourage children to try something new.
Help children identify risks and dangers.

Offer reassurance and reward when children
lack confidence to try new things.

° Pay attention to how individual children are
engaging in activities (the challenges they face,
their effort, thoughts, approach and
enjoyment).

° Talk about and show examples of how we get
better at things by practising them and
learning from mistakes when things go wrong.

14
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Active Learning:
being involved and concentrating; keep on trying;
enjoying achieving what they set out to do

Small steps that children will be learning to Continuous provision and environment to

know, remember and do promote and develop the small steps Role, actions and interactions of the adult

Maintaining focus on their activity for a
period of time

Showing fascination in things

Not being easily distracted.

Paying attention to details

Persisting with activity when challenges
occur

Showing a belief that more effort or a
different approach will pay off
Bouncing back after difficulties
Showing satisfaction in meeting their own'®
goal

Being proud of what they have
accomplished and how they accomplished
it

Enjoy meeting challenges for their own
sake not just for external reward or praise X

Provide new and unusual things for the
children to explore especially those that are
linked to their interests

Ensure a wide range of play and exploratory
areas and activities are available to children
Resource these areas with well-chosen

resources that will stimulate focused activity B

and learning

Notice what raises children’s curiosity and
provide stimuli and activities that match to
this

Ensure children have time and freedom to
become deeply involved in activities

To provide pictures and videos of the children K

persevering on tasks and previous activities
to act as a motivator

Keep significant and key activities and
resources out for longer periods of time
Ensure there is space for all children to
contribute and take part in activities

Support children to choose their own
activities and to identify how they will
do them

Stimulate children’s interest through
shared attention and to calm
overstimulated children

Help children to become aware of their
own goal to make a plan and to review
Describe what you see children trying to
do and encourage them to talk about
their own approaches and successes
Be specific with praise, note effort and
concentration and praise persistence
and problem-solving

Encouraging children to identify how
others have been successful and to work
together and share ideas

Give reasons for doing things and talk
about your own learning and the
learning that is happening, not just
direct children to do things



Creating and Thinking Critically:
having their own ideas; using what they know to learn new things; choosing ways to do
things and finding new ways

Small steps to know, remember and DO

Continuous provision and environment to promote and
develop the small steps
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Role, actions and interactions of Adult

Thinking of their own ideas
Finding ways to solve

Finding new ways to do things.
Making links and noticing patterns
and things that are similar.

Making predictions.
Testing their own ideas to find out.

Starting to identify cause and effect.

Planning: making decisions about
how to approach a task, solve a
problem and reach a goal.

Checking how well things are doing
part way through.

Changing their planned approach as
necessary.

Reviewing how well something
worked.

When planning activity areas and individual
activities ensure there is opportunity for children
to find their own ways to represent and develop
their ideas. Avoid children just reproducing and
copying someone else’s ideas completely.

Provide opportunities for children to play with
materials and explore them before using them in
focus to plan or undertake tasks.

Provide varied opportunities for play as these
enable children to think creativity and flexibly to
solve problems and to link ideas.

Establish enabling conditions for rich high-quality
play such as: space, time, flexible resources, child
choice, child control, warm and supportive
relationships.

Develop recognisable and predictable routines to
help children to predict and make connections in
their own experiences.

Have established routines that can be flexible but
are still always orderly and consistent.

Provide linked experiences for the year that follow
the ideas children are thinking about and have
shared in previous activities and days.

Display visual mind maps that represent thinking
and connections.

Display pictures and examples of previous learning
to help children make relationships and remember
prior success and strategies

Use the language of thinking and learning words such as:
“think, know, remember, forget, idea, make sense, plan,
learn, find out, confused, figure out, and, trying to do”.
Model being a thinker show that they don’t always know
an answer or what will happen.

Explain their curiosity and how sometimes they can be
puzzled and need to find out to understand.

Encourage open-ended thinking by asking questions such
as what else is possible.

Respect children’s efforts and ideas and reward them so
they feel confident to take a risk with a new idea.

Talk aloud to help children to think and control what they
do. Model self-talk describing their own actions in play
and exploration.

Give children time to talk and think and don’t always
provide them with an answer immediately if they don’t
contribute.

Value the questions and predictions children make.
Remind children of previous approaches that have been

either successful or unsuccessful and encourage them to
make connections between what they are doing now and

previous experiences.
Model the creative process showing own thinking about
some of the many possible things that could be done as a

next step.
Encourage children to describe problems they are

encountering and to help others find solutions.

Give feedback and help children to review their own
actions and learning: talk with them about what they are
doing, how they plan to do it, what worked well, and
what were they would change next time.

Model the plan do review process themselves by talking
aloud.



Engineering success: mastery for all @

Essential for some and good for all

We will be set out for staff in our schools how best to support vulnerable pupils through the
strategy of adopting what is essential for some (pupils with specific SEND need) but still good for
all pupils. This will include:

Consistency of approach as children move through school (learning stop signals, literacy prompts).

Praise for achievement and effort, in recognition that some pupils may have had to work twice as hard
as their peers to achieve learning intentions.

Limiting (and if possible, eliminating) the use of copying from the class board.
Resources printed for pupil use will be at least text size 12-14.

Resources printed for pupil use will use fonts with font bottom weighted (arial, fonts with ‘sans’). These
are less crowded fonts and easier to read.

Underlining and italics are avoided (makes text appear overcrowded).

Powerpoints and presentations: Use of single colour backgrounds (Powerpoint), preferably with dark
coloured print on light (but not white) background. No red text.

Worksheets and copied reading materials are not shared (one each), with the exception of phonic
books which are taught to be read with one partner pointing as the other reads.

Cued into learning as appropriate: ‘use my name before giving instructions’.

17
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We will update our Teach Simply model to
include:

* Small steps for mastery
* Checking for understanding
* Planning for misconceptions

* Timely and precise feedback which focuses on
metacognition and self regulation

» Scaffolding for success

* Faded practice

We will train our staff (teachers and teaching
assistants) to know how to deliver on these well.

18



Making connections
Generative learning
Spaced retrieval practice (the forgetting curve)
Can you still?

Shared understanding

The science of memory

(schemas/cognitive theories/theories of memory)
Overlearning (including pre-teach)
Give attention to what
is important

Review/

Questioning (live, current, =k
purposeful, active, probing) revi Slt
Timely, live feedback (metacognition and self
regulation)
Children feeding back / peer assessment

Modelling

Narrating thought processes

Small steps for mastery

Productive questioning (A)

Building on prior knowledge
Planning for misconceptions

What something is and what it isn’t

Faded practice

Active participation (A)

purageous classrooms

Generative learning (think it, say it, teach it):
constructing meaning actively

Check for prior knowledge

Task completion does not equate to learning
Checking for understanding

Looking for misconceptions not mistakes

Giving children time to respond:

thinking time

Telling the story
Showing examples and non-examples
Providing different contexts (real life)

New contexts not yet experience across the
curriculum

Compare, contrast, categorise to build schema
Goal free problems
Variation (varied fluency)
Deep knowledge is the goal

Practise

Intelli

Guided practice (scaffolds) leads to independent

practice (fluency)

Scaffolds to allow accessibility and success
Generative learning (think it, say it, teach it)
Rehearse/ recall/debate/prove

Deliberate practice
Identify early graspers

19
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Paragraph 214

‘All pupils, particularly those who are disadvantaged or
OfSted with SEND y 9
fral | |eWO rk - Acquire the knowledge and cultural capital they need

to succeed in life

- Make progress, in that they know more, remember
more, and are able to do more. They are learning
what is intended in the curriculum

- Produce work of a high quality




ing

Understanding Adaptive Teachi

Education South West

Engineering success: mastery for all

ONIHOVAL 340438

OMHOVAL ONIHNG

Scaffolding for success

Provide a measurable and challenging Learning Outcome and use
Progression Steps to chunk progress towards that outcome

Anticipate barriers

different leveis of prior knowledge
vocabulary

a particular production skill such as writing
a particular SEND

decoding written text

limited working memory

cultural experience

EAL

a common misconception

a lack of metacognitive knowledge or strategy
inherent complexity of resources/inforrmation

ADAPTIVE TEACHING

Plan to address them

read a text in advance

supply background knowledge

use pictures/video to contextualise upcoming information
teach vocabulary

introduce a concept via discussion

teach necessary learning behaviour

improve accessibility (e.g. clarity of resources, font size,
proximity to speaker, visibility of whiteboard, reader pens)
plan to scaffoid

prepare a model to share with, for example, a visualiser
plan targeted support from a TA

NOTE: Don't confuse barriers with desirable difficulty and remove all challenge!

Assessment information informs
subsequent planning and in-the-moment
adaptations.

Other considerations:

How will you ronitor responses? Does the
assessment method itself create barriers?
There's a trade-off between quality of
information and practicality - be aware of this.

v

Examples of in-the-moment adaptations

® adjust the level of challenge

® change your language
e clarify a task or provide steps

® clarify what 'good' looks like

* highlight essential content

* re-explain a concept or explain it in a different way

* give additional (or revisit) exampies and non-examples
® use peer tutoring

Use assessment to elicit evidence of learning

® questioning

® tests

® production tasks (e.g. writing, setting up an experiment,
painting, performing)

talk

hinge questions
labelling dlagrams

answers on sticky notes or mini-whiteboards

® glicit via questions

aflocate temporary groups provide an additional scaffold
use assessment as a teaching method

use an analogy

set an intermediate goal

provide a prompt

structure a group attempt before an individual atternpt
improve accessibility (e.g. proximity to speaker, visibility of
whiteboard, read a text to the student)

SSISSY QL LIYHM SN ST74L
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teaching v.
differentiation
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Differentiation focuses on individual pupils, adaptive
teaching focuses on the class.

Adaptive teaching is teaching the same lesson but
scaffolding for those who need extra support. It
promotes high ambition for all.

Crucially, scaffolds are temporary and should be
reduced over time.

Traditional differentiation ‘caps’ aspirations. Research
says that adaptive teaching is one of the approaches
most positively correlated with student performance

(second only to students from a wealthy background).
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Engineering success: mastery for all
Scaffolding for success

Adaptive teaching (ECF, DfE, 2019, section 5)

* Pupils are likely to learn at different rates and to require different levels and types of support to succeed
» Seeking to understand pupils’ differences is an essential part of teaching

» Adapting teaching in a responsive way (including targeted support for pupils who are struggling) is likely to increase pupil
success

» Adaptive teaching is less likely to be valuable if the teacher has to artificially create distinct tasks for different groups of pupils or
to set lower expectations for low attaining pupils, including those with SEND

» Care needs to be taken if flexibly grouping pupils (low motivation and engagement)
« Common misconception: pupils do not have distinct and identifiable learning styles

* Pupils with SEND are likely to require some additional or adapted support

We will train our teachers to:

-Develop an understanding of different pupil needs, including identifying pupils who need content further broken down, using
formative assessment and working closely with the SENCO and others

-Provide opportunities for all pupils to achieve success, including maintaining high expectations for all and using teaching
assistants effectively

-Plan to connect new content with existing knowledge, including pre/ post teaching, additional practice, reframing questions
-Use pre-teach to help vulnerable pupils prepare for lesson content, including reading a new text in preparation for lessons and
also teaching new vocabulary to be taught. This will reduce working memory overload, give children a chance of success in
lessons and reduce the number of ‘catch up’ interventions then required.

We will adopt the following principle in our schools:

If whole class teaching can be used it should be used, with adaptive teaching strategies applied. This is ambition for
SEND.

If the knowledge gap is too wide, then differentiation can be considered, but this is the exception. 23
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Adaptive teaching

We will train all staff, including teaching assistants, to scaffold learning including using the Scaffolding Pyramid:

Self-scaffolding

Prompting o
C
=z B
0 Clueing S
c 3
o . 2
© Modelling =
= a
o
3 | a
- Correcting 5
> =
o
G
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Adaptive teaching: phonics

We understand that the teaching of phonics should be differentiated.

Schemes which do not differentiate should therefore be adapted. Schemes used which use a whole class
approach will lead to pupils with SEND struggling to access lesson content as they don’t have the
necessary knowledge needed to take part. We understand that a short additional targeted intervention will
not help these vulnerable pupils keep up with their peers.

This does not mean that schools do not have fidelity to a phonics scheme. The curriculum sequencing is
followed with fidelity, but the pedagogy can be adapted, and fidelity remains.

We understand in DSAT that different approaches may be needed depending on starting points.

For some pupils with significant SEND need, we understand that we may need to scaffold phonics lessons
and think differently about pedagogy, which may include:

Small groups
Smaller steps

Shorter sessions with content chunked over the day (for example, the word section, break, the encoding

section).
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Scaffolding for success

Faded Practice as scaffolding

Faded practice, also known as scaffolding or g{adu_ated guidance, is an instructional technique used by educators to support
students as they learn new skills or concepts. The idea behind faded practice is to provide initial support and gradually reduce
that support ovér time, allowing students to develop independence and mastery.

In faded practice, the teacher initially provides more explicit guidance and support to help students understand and complete a
task successfully. This can include breaking down complex tasks into smaller, more manageable steps, providing examples and
models, offering prompts or cues, and giving direct instruction or demonstrations.

As students gain familiarity and confidence with the task or concept, the teacher gradually decreases the level of support,
allowing students to take 6n more responsibility and engage in independent practice. This transition from guided support to
independent practice is a key aspect of faded practice.

The process of fading support can involve various strategies, such as:

1. Modelling: The teacher demonstrates the task or concept, showing students how to perform it correctly.

2. %Uidﬁﬁil practice: Students work alongside the teacher or in small groups, receiving support and feedback as they practice
e skill.

3. Scaffolding: The teacher provides temporary supports, such as graphic organizers, prompts, or cues, to help students
complete the task or solve problems.

4. Gradual release of responsibility: The teacher gradually shifts the responsibility from themselves to the students, allowing
them to practice independently.

By gradually reducing support, students have the opportunity to develop their skills and knowledge, appI?/ what they have
learned, and build confidence in their abilities. This approach encourages active engagement and critical thinking, while still
providing the necessary support to ensure success.

Faded practice is often used in conjunction with other instructional strategies, such as explicit instruction, cooperative learning,
and formative assessment. It helps'students develop a sense of ownership and autonomy in their learning while gradually
building their competence and independence.

Overall, faded fpractice is an effective method for guiding students from initial support to independent mastery, promoting a
gradual shift of responsibility and fostering skill development and self-reguilation.
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We will apply the principles of the ‘Five-a-day plate’ (EEF) and train staff to do this

well.

The ‘Five-a-day’ principle: High quality teaching benefits pupils with SEND

1

OO 5 W DN

Explicit

instruction @
Cognitive and < ‘

metacognitive
strategies

Scaffolding

* (O
Flexible . @ =
grouping »
® B

Using

technology
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mastery for all

Scaffolding for
success

‘Five-a-day plate’
(EEF)

Explicit
instruction

Cognitive and
metacognitive
strategies

Scaffolding

Flexible
grouping

Using
technology
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Teacher-led approaches with a focus on clear explanations, modelling
and fraquent chacks for undarstanding. This is then followed by guided
practice, befora indspendent practice.

Managing cognitive load is crucial if new content is to be transferred into
studants' long-term meamary. Provide opportunities for students to plan,
monitor and evaluate thair own learming.

When students ara working on a wntten lask, provide a supportive tool
or resource such as a writing frame or a partially completed exampie.
Aim to provide less suppor! of this nature throughout the course of the
lesson, week or term.

Allocats groups temporarily, based on current level of mastery. This
could, for example, be a group that comes together to get some
additional speling instruction based on current nead, befors re-joining
the main class.

Tachnology can be used by a teacher to modsl worked axamples; it can
be used by a student to halp thern fo learn, to practice and to record
their learning. For instance, you might use a class visualisar to share
studeants’ work or [0 jointly rework an incorract modei.
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Engineering success: mastery for all

Timely and Precise Feedback which focuses on metacognition and feedback

We will train our staff to improve the quality of feedback given to pupils in lessons.

THE
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We will monitor carefully how effectively these strategies are applied to our most vulnerable pupils.

We will ensure that staff give feedback which is directed towards the task, subject, and/or self-regulation.
We understand that feedback is less likely to be effective if it provides a general comment about the pupil’s
characteristics. We know that the method of delivery (written or verbal) is less important than the content, and
therefore to reduce teacher workload and ensure feedback is acted on in a timely way, we will focus on

improving the quality of verbal feedback.

EEF

Feedback more likely to move learning forward
Task Subject
g '
\J/ =
/4_1 : R v
o

lll.

' e
-t
. . L

Fesdback focused on improving a specific piace  Feedback targeats the underfying processas
of work or specifc fype of task. f can comment @ t8SK which are used across a subyject. The
on whether an answer is comect or incomect, feaahack can, therefors, be aooded in ather
can ghve & grads, and wil offer specific advice an  SUDNECE BSKE.

how to mprove keaming

Self-regulation strategies

Feadback (s focusad on the leamers own
sal-raguiaton. It k2 ususly prowvaad as prompefs
and cuas—and ams & morove the \samers

avm ab\ily fo plan, moniky, and evaluats
halr isamng.

Less likely

Personal

About the parsan. ¥ may
Moy that punis have an
nnafe ablly far ack of) and
is oftan wary ganeral and
scking in informaton.
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examples

examples

EEF

Engineering success: mastery for all

Feedback more likely to move learning forward

Task

Feadback focused on improving a specific plece
of wovk or specific fype aof task & can comment
on whather an answer (s camect or ncomact,
can ghe & grads, and wil offar speciic advice on
how fo dmpvove lsaming.

In mats, pupls nave been asked 0 arder
obects from lightest 1o haaviest. The teacher
explans to one chia: You're neerty there, but
two of these are tha wrong way arcund. Can you
use the balance scake agaln and s2e whch
abect s realy the heaviest?'

In scence, a class Is identifying the components
of a circut. The teacher notes that they are
missing some kery features.

‘ary of you are identifying the bubs and wires
n ths creut Can you also label the swiches
and calg?'

Subject
= o
a1 B
Tal
Feadback targats the undering processas in
a task, vhich are ueed across a subyect. The

feeahack can, thasfrs, be appded i other
subyact fasks.

In Englsh, a pupll s struggling with letter
formation. The teacher discussae this with them
‘Let's just look at how you are writing your 'd's.
Can you ses you heve started at the top end
gone down end dona a lop? Remember we
start wntng a 'd' by deing a letter 'c' ghape. Let's
¥y that agan.'

In history, puplls are naving a class debee on
whether Boudica was & hero. The teacher notes
at not enough hisoncal terminclogy s being
usad and explans 'Histonrians use approgrise
historical terminciogy. In every poirt you each
make, | want you 10 use a specialst tarm we've
leamed, such as “rebelion’ or “lceni ke’

Self-regulation strategies

Feedback (s focused on the learners own
sal-raguiation. It k2 usualy prowaad as prompfs
and cuas—and ams o improve the samears
avmn ablity o plen, monitar, and evauste

thalr lsaming.

h art, pupils are panting self-portraits. The
teacher 8 helping chidren %o practics completing
activities in a given time. He explains: 'At the end
of soday 'm gaing to put tha portreits up for cur
exdnibition, 50 we need o think about inishing in
the next 15 minutee—do you think you'l ba eble
to inan? If you haven't sterted on your eyes,
mae a stert now.'

h maths, pupls have been sat a problem
to save. One chid does not know where to
start. The teacher prompts them to review
end plan: Look at our deplay of strateges
that we've usa 1o salve problems we've
tackled n the past. | fink cne of thoss
coudd help you to sche this problem.
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Timely and Precise Feedback which focuses on metacognition and feedback

This s ok, but you are
tettar than thia!'
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Engineering
SuUCCesS:
mastery for all

Metacognition
and self-
regulated
learning
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We will focus on teaching our staff to acquire the professional
understanding and skills needed to develop pupils’ metacognitive
knowledge.

EEF: Special educational Needs in Mainstream

“Metacognition refers to the ways in which pupils monitor and
purposefully direct their thinking and learning. Metacognitive
strategies are strategies we use to monitor and control our cognition,
such as checking whether an approach to solving a mathematics
problem, worked or considering which cognitive strategy is the best fit
for a task.”

The EEF guidance report, ‘Metacognition and Self-Regulated
Learning’, has seven recommendations:

1/ Teachers should acquire the professional understanding and skills
to develop their pupils’ metacognitive knowledge.

2/ Explicitly teach pupils metacognitive strategies, including how to
plan, monitor and evaluate their learning.

3/ Model your own thinking to help pupils develop their metacognitive
and cognitive skills.

4/ Set an appropriate level of challenge to develop pupils’ self-
regulation and metacognition.

5/ Promote metacognitive talk in the classroom.

6/ Explicitly teach pupils how to organise and effectively manage their
learning independently.

7/ Schools should support teachers to develop knowledge of those
approaches and expect them to be applied appropriately.
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The Power of ‘l see you'. Q=

We will seek to improve the systems in place in our schools to develop staff
expertise with understanding the needs of each child.

Ensure we meet and
greet families and
children on the school
gate and/or classroom
door each day.

Improve the identification
of SEND need (thinking
in terms of ldentification,
Action, Impact).

Model ‘I see you’ as

leaders to staff.

Use motivational language

with parents, staff and pupils.
We will explore what this
looks like and train our staff
so that they develop
confidence using motivational
language with all children and
parents.

Deploy restorative Appoint staff with high
practice strategies when s levels of emotional
managing behaviour. intelligence.

Build tolerance and
respect for difference.

We will continue to We will create parent friendly
embed courageous We will create a spaces where possible,
classrooms in our curriculum for self- supporting parents of vulnerable
schools, creating safe regulation. pupils to feel at ease in school
places to learn. and improve approachability.

Emmanuel Junior School’s parent friendly meeting space
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The Power of ‘I see you'. Q=

We will seek to improve the systems in place in our schools to develop staff knowledge and skills to
understand the needs of each child. This will include ensuring all staff understand each vulnerable child
well, asking key questions to help them adapt provision and meet need.

Key questions we will ask about a child:

What are the barriers to
learning that this child is

experiencing and in which
subjects?

What support do they need to
access the curriculum?

What are their strengths,
interests and aspirations?

How can the school’s provision

be improved to support this
child to learn?
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The Power of ‘| see you’. GEEE::;::F

We will implement our curriculum planning and pedagogy in early years to develop self-
regulation.

Self-regulation: To be aware of and to deliberately control our own mental
processes, including cognitive strategies, emotions, social skills and motivations.

It is crucially important that we break down our curriculum in early years for teaching self-
regulation. Self-regulation develops rapidly in the first seven years of a child’s life and has
been shown to predict a range of academic skills throughout childhood and adulthood
more powerfully than any other aspect of early child development. Developing self-
regulation supports a child to cope with school and success in literacy and mathematics
and to make friends and maintain relationships.

We will strive to implement strategies to develop self-regulation in our Foundation Stage
settings, and, where needed, continuing into KS1 and KS2. We know that this is crucial to
overcoming barriers to success for our most vulnerable children. We will identify
vulnerable pupils including pupil premium pupils and pupils with SEND in early years, and
will reflect on these individual pupils’ self-regulation capabilities to plan personalised
strategies to develop aspects of self-regulation that are under developed.
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A curriculum and pedagogy to develop self-regulation: component aspects.

« We will train staff to
Working memory understand how to
evaluate gaps in self-
Inhibitory controls: stop an impulse response and think regulation in children
before making a different response and give them
curriculum and
pedagogical strategies
for developing self-
Regulatory emotions: able to wait, cope with regulation.
isappointment, persevere when task is difficult We will include the
development of self-
regulation in our
bespoke action plans for
Monitoring: detecting mistakes and knowing how well vulnerable pupils where
they are doing executive functions,
Metacognition emotional and
Strategic control: planning to do a task, chekcing progress motivational dispositions
and errors and metacognition are
not full developed.
35

Executive functions

|| Attention control: ability to focus attention on a goal and
not be distracted, and switch flexibly when needed

Emotional and
| motivational dispositions

Motivational dispositions: confidence to try new things
nd solve probelms

Self-regulation




The Power of ‘| see you’.

Early years Foundation Stage: A curriculum and pedagogy to develop
self-regulation.

Three important factors in our early years’ settings influence
the development of self-regulation: environment, activities
provided and the quality of interactions with adults and
children.

Features of these which contribute most to the development SR
of self-regulation:

Emotional warmth and security. Activities

Supporting children to talk about learning.

Creating a community of learners. Interactions

Providing challenge.

Giving children a sense of autonomy and feelings of
control 36

We will ensure that we support and challenge staff to build
these features in all our Foundation Stage settings and as
leaders will monitor how effectively we implement this for
our most vulnerable learners.



THE
DIOCESE OF
SHEFFIELD
ACADEMIES
TRUST

The Power of ‘| see you'.
E M OTl O N A I— We will strive to appoint staff with emotiyonal intelligence.

We understand that two members of staff see the same challenging situation in two
INTELLIGENCE siercntua

1.This child is causing distress
2.This child is in distress

We will seek to model as leaders the importance of seeing the child, understanding their
trauma and distress and responding in a caring, empathetic way to their need.

5 . 5 ” ..
What is Emotional Intelligence? Why is it Im porta nt?
Emotional intelligence or EI/EQ is the ability to “understand and manage
your own emotions, and those of the people around you,” according * Leaders who can work
to Daniel Goleman an American psychologist renowned as the :‘“:‘ °’.":fs,;'°"l o=
Godfather of EQ. ol o ‘
J success. Self SOClal
+ When we're in touch .
80%-90% of the competencies o AW areness c S k | | I S
that differentiate top performers to take control of our
. " y emotions and our
are in the domain of emotional actions, rather than °
=S e Intelligence
- Daniel Goleman )

==y =

a=y Emotional Intelligence Self
e
Regulation

What Makes Up Five Characteristics of
Emotional Intelligence? Emotionally Intelligent People

@ . Self Reflection ‘ , 1. g:;ngg: ;\sg:ms: Aren't afraid of change or
/ 2. Self-Aware: Don't let weaknesses hold them
: back, they know what they're feeling
+ Self-Soothing \ 3. Empathetic: Can relate to others

4. Balanced: Know how to maintain balance
” « Empathy 5.

© Management 3.0 B.V. 2020

Motivation

and practice self care
. Gracious: Glass half-full mentality and they
feel good about their lives

m
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Appendix
DSAT Inclusion statement

Inclusion in DSAT starts with understanding diversity, the core principle
which results in the intentionality of inclusion in all our settings. We believe
that difference is to be celebrated and is intrinsic to being human. By being
different we are all the same: unique. Each person is unique and of inheren

worth, and so we educate in DSAT for dignity and respect.

Because we understand that diversity isn’t always celebrated and because
inclusion isn’t always enabled, we constantly strive for equality for all.
Striving for equality needs to be the perpetual body language of our
organisation and equality therefore needs to underpin every decision we

make.

Because we celebrate uniqueness, we seek to include everyone and make
sure no one is left behind or excluded. We believe that we must make
inclusive choices in all aspects of our provision so that no child is lost in the
averages: we intentionally choose to be inclusive. Inclusion involves us all
creating space across our schools where diverse communities and our
diverse uniqueness as individuals all have something to offer and are
valued. In DSAT, we strive to remove barriers to inclusion by coaching,
teaching and building communities which learn to make proactive decisions
and inclusive choices, making sure we always try to do the right thing.

@
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New or inexperienced SENCOs across
the trust are provided with support
from a specialist, experienced SENCO
from within the trust when needed.

All teachers and teaching assistants
receive the training and expert advice
they need to expertly support pupils
with SEND. This includes training and
external support to:

- plan effectively to meet the needs of
specific learning needs, such as
dyslexia.

- adapt provision to meet the needs of
all pupils, including those with
disabilities, including, but not limited
to, those with visual or hearing
impairment.

- plan provision so pupils with
communication needs can thrive, such
as pupils with autism.

- develop excellence in teaching, so
that staff understand how to plan
sequences of lessons which help our
SEND pupils know and remember
more, including the importance of
theories relating to working memory.

- Each school has access to support
from a Lead Practitioner, a number of

who have been identified as
having expertise within SEND.

We have high expectations for pupil
premium pupils in DSAT.

The trust works with each school to
ensure that pupil premium action
plans are high quality.

All schools have access to the Head of
Teaching and Learning, who as a
previous NLE was designated as a
Pupil Premium Reviewer. Any
monitoring and visits to school always
include a focus on pupil premium
provision.

Pupil premium pupils have bespoke
plans where possible and relevant
which take account of their individual
barriers to learning. This includes,
most importantly, any barriers to
reading.

DSAT creates a safe culture and
promotes courageous, shame-free
classrooms, where vulnerable pupils
feel confident to ask questions and
say they need help. This supports our
most vulnerable pupils to achieve.

Each school has access to support
from a Lead Practitioner, a number
who have been identified as
having expertise in the support for
disadvantaged pupils.

Pupils with SEMH need are valued and
welcomed in DSAT.

We train our staff to recognise
triggers and plan provision to support
pupils with social, emotional and
mental health need, including using
de-escalation strategies within the
classroom.

We promote an inclusive approach
and exclusion is a last resort in our
schools.

Leadership support is provided to
schools in the form of DSAT wide
'solution circles', which enable staff to
explore new strategies for supporting
pupils who are in crisis.

Each school has access to support
from a Lead Practitioner, a number of
who have been identified as

having expertise in supporting
children with challenges linked to
SEMH.
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