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INTRODUCTION
This English policy sits under the overarching Curriculum and Assessment - including Feedback & Marking Policy 2019-20.

This policy reflects the statutory guidance issued through the National Curriculum (2014) which details the programmes of study which pupils should be taught in English at Key stages 1 and 2.  The Document “Essentials Curriculum” (on-line-tool) supports the delivery of the Literacy curriculum. 

EYFS Guidance is also contained in this policy.  The implementation of this policy is the joint responsibility of all members of staff and the governing body, and is overseen by the Literacy Coordinator.  
Aims
· To promote positive attitudes to reading, writing, speaking and listening 

· To develop a love of reading and writing at school and at home

· To develop children’s literacy skills within a language rich environment
· To develop children’s ability to become effective, confident users of language, both oral and written.
· To use grammar, punctuation and spelling effectively.

· To become confident, enthusiastic and reflective readers
· To ensure children have access to a broad, balanced and creative literacy curriculum
· To provide clear and consistent teaching throughout the school.
WRITING
Teaching in Foundation Stage
Writing at this stage needs to be:
· An inclusive part of the child's play 
· Based on real experiences 

· Connected to other aspects of the curriculum. 
· Supported by the systematic regular and direct teaching of phonics (Letters and Sounds)
Teaching Writing in Key Stages 1 and 2
A teaching sequence for writing is followed when teaching writing, and build into the sequence is the use of success criteria (steps to success) for every lesson. In Literacy books, children use the right hand page to compose their writing.  The left hand page is used for the success criteria and a try it space for spelling, grammar and punctuation. 
This teaching sequence for writing is outlined below: 
· Immerse
The first part of the sequence involves familiarising children with the text type and subject matter their writing will be based on
· Analyse   

Children then move on to explore the layout (organisational) features and language features of the text type they will be writing. When analysing the language features, all SPAG elements should be revisited
· SPAG 

In this section of the writing sequence, children are taught the spelling punctuation and grammar skills that they will need to produce their piece of writing. The focus in this session is on new SPAG knowledge children need to acquire in order to write competently in the writing genre introduced at the beginning of the sequence. This is taught in focused sessions which is pitched at the level children are working at. This should always be taught in the context of what they are writing. 
· Plan 
In this section, children are given the opportunity to plan the piece of writing that they will create 

· Write 
In this section, children are given the opportunity to produce their piece of writing based on their plan. This may include shared, guided and modelled writing.
· Review
At this point in the sequence, children are given the opportunity to review their writing, edit and improve based on the steps for success for the piece of writing 

· Publish 
Children may be given the opportunity to publish their writing which means producing a final draft. 
Plenary sessions provide opportunities for evaluating and reflecting on progress made against the agreed success criteria (steps to success) in each lesson.
Assessment of Writing
Assessment is an important strand of teaching and learning. 
Each half term children will produce at least one piece of independent writing. The piece of independent writing is 

based on the writing genre recently covered and will be assessed against the Sheffield STAT resource to establish whether children are entering, developing or secure in terms of their age related expectations. At Year 2 and 6 children are assessed against the end of key stage national standards expectations.

Each half term, staff are involved in moderation activities to strengthen accuracy in assessing writing. 

SPELLING
Teaching Spelling in Key Stage 1 

· Children will be taught phonics and spelling. 
Teaching Spelling in Key Stage 2

· Children will be taught spelling in discrete sessions of 15 minutes 3x a week.

· Spelling lists will be given out and tested weekly.
· Spelling tests will be recorded in Spelling books and a list of individual scores kept by the class teacher.

HANDWRITING

Handwriting (See Appendix 1 document for the teaching of handwriting)

Learning Behaviour

· Show children how to sit -BBC – ‘bottoms to the backs of chairs.’ TNT- ‘tummy next to the table.’

· Ask for two hands to be used, one on the paper and one with the pencil, used at all times.

· Ensure that the paper and book is correctly positioned.

Books

· EYFS Independent and child initiated writing - bright blue large project book.

· EYFS Guided writing- bright green half plain, half ruled book.

· KS1 and KS2 Literacy - lined blue writing books. 
· KS1 and KS2 SPaG - blue plain SPaG book where SPaG  and Vocabulary (RVI) work is recorded.

· SPELLING. Test book – KS1 and KS2 thin blue plain book.

· RVI KS1 and KS2 – Buff ruled book to record RVI words each week.

· HANDWRITING – KS1 – purple ruled



    KS2 – green plain with small line guide.

THE LEARNING ENVIRONMENT 
             Editing Stations

             Each class in KS1 and KS2 has an ‘Editing Station which includes:

· Green pens for editing/ redrafting writing.
· Green paper slips for adding / changing writing in the book.
· Spelling lists of statutory word lists for the appropriate year group.
· Examples of cursive handwriting 
· Editing cards for punctuation, grammar and spelling.
· Additional word lists appropriate to the weekly writing focus will be provided by the class teacher

Children are expected to use these resources independently in UKS2.

             Non-Negotiables
Every class uses a list of ‘Non-Negotiables’ for writing which is displayed on the wall. 
             Working Wall

Every classroom will have a wall space clearly visible for children where supports for the current writing focus will be displayed.  These may be:
· Word lists/ spelling lists
· Examples of text type
· Examples of spelling patterns
· Modelled writing/examples of text, punctuation or grammar.
· Shared writing examples
· Word Classes Posters are displayed in every classroom near the working wall
            RVI- (Robust Vocabulary Instruction) – see Appendix 2 for further details.
Vocabulary Instruction takes place 3x per week in KS1 and 2, focusing on Tier 2 Vocabulary.
There is a vocabulary wall in all classrooms.  This consists of bricks with a focus word stuck on each brick. Every 2
weeks a new set of Tier 2 words are added to the vocabulary wall. (KS1- 6 words, KS2- 10 words) Every half term, 
the words will be taken down ready to display the next set of words

READING

          All reading is planned and taught daily for 30 minutes. Children access a variety of non-fiction and fiction text. Reading 
           skills are taught linked to VIPERS, which is an anagram used throughout school to aid the recall of the 6 reading  

           domains as they are the key areas which we feel children need to know and understand in order to improve their 
           comprehension of texts. VIPERS stands for Vocabulary, Inference, Prediction, Explanation, Retrieval and Sequence 
           or Summarise.
           At the early stages of learning to read, we aim to provide reading materials that are closely matched to learners’ 
           phonics knowledge. Children have access to a range of phonically decodable books.  Guided reading books are 
           closely matched to phonics knowledge using the phonics bug materials. Children also have access to phonically 
           decodable books linked to phonics knowledge through book club online and some phonically decodable books are 
           available for independent reading
Curriculum Insert

 

'This policy reflects the new statutory guidance issued through the National Curriculum (2014). All policies have been written to ensure that these points of study are covered in this policy, and expanded on where necessary to develop the school’s own, individual curriculum. This curriculum is based heavily on thoughtful first hand experiences, creative endeavours with these experiences and an inherent connection to the children of Treeton school, their needs and backgrounds. Additionally, it has been designed and patterned to ensure that children maximise their progress in school and are given the opportunities to widen their learning and aim for even higher levels of study.It has been carefully designed to meet the needs of the school’s values, vision and ethos with the new curriculum in mind.'

Mr Mark Roddison
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Reading is delivered in three ways: Whole class teaching, Group teaching, and individual teaching.

Whole class teaching of reading.

· Whole class reading is planned (written weekly plan) and  task/support is differentiated so that all readers can achieve  

· Whole class teaching of reading supports RVI (Robust Vocabulary Instruction) – per appendix policy for RVI

Group teaching of reading.

· Guided reading is planned (written weekly plan) and carried out in groups 

· This takes place each day for half an hour and involves the teaching of reading in a small group of similar ability children. The teacher works with a different focus group each day.

· The rest of the class will be working either independently or with the TA on other structured reading activities which can be completed independently. The books are chosen to provide instructional level texts (90% to 95% accuracy). 

· The home reading diary will indicate when children have read in a guided group session (stamp and signed by the teacher). 

· ‘Reading Explorers’ texts are used to support planning for literal, inferential and evaluative questioning for every group.

· Each child will, complete a reading comprehension at least once per week.  This may be taken from Reading Explorers, Nelson comprehension texts or other quality texts.

· Guided Reading sets of books are stored in the school library or in the corridor leading into the library. There are folders containing documents linked to some guided reading books for staff to use to assist with planning and follow-up activities, located in the library. 

· Planning for guided reading is completed on a weekly overview plan and separately for each group session using GR planning sheets

· All guided reading work is recorded in Reading Journals

· The plenary for the guided reading session should ensure that a group or groups are able to share their key learning at the end of each session. 

· Every class will have a VIPERS display to illustrate the key strategies for reading.  Children will become familiar with these skills as they practice them in their reading activities.

Individual Reading

· Each child will have a reading book which they will take home.  This is part of their homework allocation. The book should be at a lower colour band level than their instructional text used in guided reading and should enable them to read at (95% to 100% accuracy). These books are colour coded and graded according to their readability.

· The home reading books is recorded by the child on their reading book overview sheet.

· A Home /School reading diary is used to keep in touch with the parent and to enable a record of books to be kept. This book will also be used to record when someone hears a child read on an individual basis in school and must be brought to school each day in the child’s book bag.

· All children will have a ‘Books I Have Read’ card in their drawer.  Children need to complete these independently (through overseeing from the teacher) when they have finished a book and mark whether they have enjoyed it.  This will allow the teacher to monitor the type, range and quality of books they are reading, including the coverage of genres. 
· Every child has a home/school reading diary.  Adults should record when a child has read at home or at school.  Children can also record when they have read.  

· A child’s target is to read at least 3 times per week.  A sticker is awarded in the back of the reading diary when a child has read three times per week.  

List of key teaching resources

Reading Explorers / comprehension KS1/ KS2

Top Class Vocabulary KS2

Nelson Comprehension Books

Assessments in reading:

Assessment is carried out against the National Curriculum (2014) outcomes (Y1-Y6), and is supported by the termly NTS Hodder assessments (see Curriculum and Assessment Policy) 
Every term, the NTS Hodder standardised tests are used as a form of summative assessment to identify strengths and weaknesses of children’s progress. They also provide a scaled score relative to their age and the point in the year. 
In addition, children’s weekly guided reading outcomes with the teacher’s group along with the individual child’s work on other reading activities will be used to support teacher judgements.  These are kept in the class reading file.

PLANNING Planning and teaching will follow the National Curriculum 2014 guidelines
· Long term plans map the teaching of Literacy (2 year ‘topic/theme’ cycle A & B)

· Medium term plan outlines the series of lessons each half term. The programmes of study for transcription and composition and SPaG are incorporated into medium term and weekly plans for each year group/class. 

· The short term plan  must include weekly RVI words and weekly spellings (see 2nd part of this policy) 
· Class teachers plan units of work embedded within the context of their topics with colleagues in parallel year groups to ensure consistency. 
             Progression
The National Curriculum 2014 gives a clear outline of the progression to be followed. Teachers identify next steps in learning from formative and summative assessments.
The “Essentials Curriculum” document supports teachings in determining the content and series of lessons to be taught in each key phase including ‘milestones’ to support assessment/planning.

             Differentiation 
Teaching is planned in order to provide for the full range of attainment in every class. Work is carefully differentiated for groups and individuals to cater for different abilities and learning styles.
Pupils with Individual Education Plans/EHC plans may have specific targets for writing. These children may sometimes be withdrawn from the classroom to work on individual or group targets as identified on individual IEP’s.
             Feedback and Marking
Writing is marked according to the Marking Policy. (contained within the Curriculum and Assessment Policy)
Next steps learning and targets are made clear to individual children using the ‘box’ and children are given time to reflect and act on their targets during lessons using a green pens.  (This is applicable to all areas of the curriculum)
Appendix 1

HANDWRITING
When teaching handwriting, pupils must be taught to:
· Know the importance of clear and neat presentation in order to communicate meaning effectively 

· Write legibly in both joined and printed styles with increasing fluency and speed by; 

· Have a correct pencil grip 

· Know that all letters start from the top, except d and e which start in the middle 

· Form all letters correctly 

· Know the size and orientation of letters 
Handwriting Teaching Model
Our Teaching approach is as follows:  KS1 and KS2:
· We use the Nelson Handwriting Scheme.   (EYFS Below)
· Teach handwriting lessons at least twice a week for 15 minutes.

· Do not allow unsupervised handwriting practice.

· Demonstrate the joins to the class followed by a practice lasting no longer than 2 minutes per join.

· Demonstrate on the same lines as a line guide on an IWB or whiteboard.

· Teachers practice own writing so that it is modelled in books and on the white board in all lessons.

· While children are writing, teachers constantly re-enforce teaching points and good practice.

· Teachers should be constantly on the move in the lesson while children are writing, praising and assessing where individual help is needed.

· Try to visit each child at least once in a lesson.

· Make further demonstrations in children’s books where necessary.

· Practice no more than 3 letters and link to spelling strings where possible.

· Teachers will ensure that there is a balance of handwritten and word processed labels on display in the classroom so that children can see modelled handwriting in the environment.
· Y3 -The joins that have begun to be taught in Y2 should be revised and the scheme (outlined in the appendix) followed so that by the end of Y4, all children are consistently joining their letters without being prompted to do so.

· Pens should be given to children who are demonstrating fluency in beginning to join using correct letter formation and correct grip.

· In UKS2 all children should be handwriting in pen and should be consistently joining their letters in all forms of writing across the curriculum. Children should be taught how to handwrite neatly and comfortably increasing speed without sacrificing good presentation.

Handwriting Books


KS1 – purple ruled Letter joins are introduced in Y2.
KS2 – green plain with small line guide.

Nursery/Reception 
Children will practice gross and fine motor skills through a wide variety of practical activities during the early years.  Until lines are introduced the children will use plain paper. It is the aim that all children are using wide lined paper by the end of Reception.
Teaching Sequence 
· Hand and finger strength 
· Physical preparation 
· Tracing 
· Patterns 
· Over teacher’s writing (highlighter) 
· Under teacher’s writing (directly under words – write in large letters, leave large spaces between words)
· Independence

Pencil grip 
· Children should write with a pencil (or pen when introduced). Pencils should be sharp. 
· A tripod grip is the most efficient way of holding a pencil.

For right handers 
· Hold lightly between the thumb and forefinger resting on the first knuckle of the middle finger.

· Hold about 3cm away from the point 

· The paper should be placed to the right, the top of which is tilted slightly to the left 20 - 30°
· Use the left hand to steady the paper

For left handers 
· Hold lightly between thumb and forefinger resting on the first knuckle of the middle finger 
· Hold about 3cm from the tip 
· The hand should be kept below the writing line 
· The top of the paper should be tilted slightly to the right at about 20 - 30° 
· Use the right hand to steady the paper 

NB To teachers: It is very important that a right handed child is NOT seated on the left hand side of a left handed child as their elbows will collide.

Assessment of handwriting
Class teachers should monitor the progress of their children every session and address any mistakes.

The following should be considered: 
· Is the writing generally legible? 
· Are the letters correctly shaped and proportioned? 
· Are the joins made correctly? 
· Are the spaces between the letters, words and lines appropriate? 
· Is the size of the writing appropriate? 
· Is the writing properly aligned? 
·  Are the writing standards achieved by the majority of pupils in line with the National Curriculum?

APPENDIX 2
VOCABULARY TEACHING
ROBUST Robust Vocabulary Instruction: 
Based on Bringing Words to Life: Robust Vocabular by Isabel L. Beck, Margaret G. McKeown, and Linda Kucan
            KEY CONCEPTS

    ‘A robust approach to vocabulary involves directly explaining the meanings of words along with thought provoking, playful and interactive follow up.’ (Beck , McKeown and Kucan)
There are 3 tiers of words:

Tier 1: Words typically found in oral language

Tier 2: These words are more common in written language than spoken, and used in texts to clarify meaning and 
            further engage the reader.

Tier 3: Words are technical words usually limited to specific themes e.g. enzyme, insulator, or those that are rarely 
            encountered by even the more avid reader 

For vocabulary instruction, choose Tier 2 words.  

When choosing words to teach, consider:
a. Would students be able to explain these words using words that are already well known to them? (New words offer students more precise or mature ways of referring to ideas they already know about.)
b. Are the words more precise or more complex forms of familiar words—not just synonyms?
c. How generally useful is the word?  Is it a word that students are likely to meet often in other texts? Will it be of use to students in describing their own experiences?
d. How does the word relate to other words, to ideas that students know or have been learning? Does it directly relate to some topic of study in the classroom? Or might it add a dimension to ideas that have been developed?
e. What does the word contribute to a text or situation? What role does the word play in communicating the meaning of the context in which it is use?
An Instructional Sequence for Teaching the Words: KS1/2

Vocabulary instruction will be delivered as a whole class.  

Key Features of strong vocabulary instruction:

1. A contextualised approach- familiarisation with target words in context first and foremost.

2. Frequent and varied encounters with target words

3. Robust instructional activities that engage students in deep processing

4. Assessment and quizzing to ensure learning is embedded.

· Words will be generated from high quality texts with which the children are currently engaged in class.  

These will be taken from Reading Explorers/ the class book/novel , a guided reading text or a book related to topic/ 

 theme.

· Each fortnight there will be 6 (KS1) and 10 (KS2) Tier 2 words chosen from the quality text.  

· Teachers will spend 10-15 minutes 3 times per week delivering a whole class vocabulary session. 
· Assessment will be based on AfL plus evidence of words being applied in spoken and written context.
· Every classroom will have a vocabulary wall where the focus words will be displayed. Each week the new focus words build up the vocabulary wall.   The title Robust Vocabulary Instruction (RVI) is above.
· Every half term, the words are removed and the wall is rebuilt with the new focus words.

Assessment 

The type of assessment depends on the learning goal. Remember what it means to “know” a word?

a. Different measures lead to different conclusions about whether a student knows a word.

b. Can a student use this word correctly in their spoken and written work?

c. If fairly straightforward knowledge is the goal, then multiple choice items can be appropriate.

d. Low stakes testing to improve memory.
Teaching Sequence 
· Words are introduced 
· Read the chosen text extract with the words in context.  

· Chosen words from the extract identified.

· Explore the meanings of these words using a range of strategies focusing on engaging children with the vocabulary. E.g. reading on in the text, physicalizing, word association, word relationships etc.  
· Words will be recorded on bricks on the word wall – 6 for KS1/ 10 for KS2 per two week cycle

· Children record these words in their Vocabulary books with any relevant images/ sentences to help them understand and remember the meaning.
· Written activities from this session can be recorded in literacy books.
· Incorporate further vocabulary learning activities for these words into the guided reading carousel at least once during the 2 week cycle.

APPENDIX 2
Examples of Short, Effective and Engaging Activities

Questions/Reasons/Examples    

· If you are walking around a dark room, you need to do it cautiously? Why? What are some other things that    

need to be done cautiously?

· What is something you could do to impress your teacher? Why? 

· Which of these things might be extraordinary? Why or why not?

A shirt that was comfortable, or a shirt that washed itself?

A flower that kept blooming all year, pr a flower that bloomed for 3 days?

A person who has a library card, or a person who has read all the books in the library.

· Does morsel mean a big meal or a small piece of food?

· Which would be a good time to eat just a morsel? When you are tasting something for the first time or when you are starving?

· Does delicate mean something small and easily broken, or something big and heavy?

Word Associations

Ask students to associate one of their new words with a presented word or phrase.


e.g. 
Which word goes with crook?  (accomplice)



Which word goes with “gift to build a new hospital”? (philanthropist)



Which word goes with piano? (virtuoso)



Which word goes with kindergartner? (novice)

                             Which word does breakable make you think of? (delicate)

Have You Ever…?

Help students associate newly learned words with contexts and activities from their own experience.

e.g. “Describe a time when you might urge someone, commend someone, banter with someone.”

Applause, Applause!  (shades of meaning, connotations)

Students clap in order to indicate how much they would like (not at all, a little bit, a lot) to be described by the target words:   frank, impish, vain, stern. And, as always, why they would feel that way.

Clap to show how much you would like:

· To have your house described as eerie

· To have your work described as preposterous

Which Would…?

Form questions around target words by asking students which they would prefer between alternatives:

e.g. Which would you rather anticipate—your birthday or a dentist appointment?  Why?

        Which would you rather interact with—sharks or polar bears?  Why?

        Which would be easier to confine—butterflies or cats?  Why?

Making choices? Examples/Non-Examples

If any of the things I say might be examples of people clutching something say ‘clutching’ (Make the gesture). 

If not, don’t say anything:

· Holding on tightly to a purse

· Holding a fistful of money

· Softly stroking a cat’s fur.

· Holding onto branches when climbing a tree

· Blowing bubbles and trying to catch them

                 I’ll say some things; if they sound leisurely, say ‘leisurely’ (Draw out the word). If you’d need to be in a        

                 hurry, say ‘hurry’. 

· Taking a walk in the park

· Firefighters getting to a fire

· Runners in a race

· Sitting and talking to friends

· A dog lying in the sun

(Variations include the following: children responding with the word itself; respond in a creative way (gesture or sound); using choice within the example, ‘Which would be easier to notice?’ or choosing between two target words.)

Word Relationships

Encouraging children to think about how words might be related to each other. Working with two words and 

how their meanings might link can be done in many ways.

1. How are the words conscientious and random linked? - someone conscientious would not do things in a random way.

2. Could someone who is curious be a nuisance? Why?

3. Complete the sentence: You could describe someone as being miserable if they are always sad. On the other hand, you could describe someone as jovial if……

4. Word sorts: Words that describe people/words that describe places

5. Word line! How surprised would you be if…? An extremely fragile plant survived in the north pole? A determined student gets an excellent grade?
Least surprised-------------------------------------------------------most surprised

Pleasing ---------------------------------------------------------------disgusting

Calm -------------------------------------------------------------------scary

Lame-------------------------------------------------------------------cool

I can handle it -------------------------------------------------------I can’t handle it

Writing

Respond to word meanings using writing:

1. Sentence stems to complete: The king was miserable because…

2. More extended writing: Think of when you might need to investigate, cooperate, or be impressive. Write a paragraph about it.

3. Use several words within a longer piece: Write about a time when you arrive in a new city and people think you are a celebrity. Use these five words in your writing…

Puzzles

Provide a series of clues for a vocabulary word. Each clue should begin to narrow the possible responses. 

1. A lot of people would not actually see this person

2. It is someone who just watches

3. The word has nine letters and starts with an s.

The word is spectator.

1. Babysitters need to be…….

2. You can count on people who are …………

3. The word has 8 letters and starts with an r……

The word is reliable.

Simply Engage in the Word Meanings

e.g  When might you…?

How might you…?

Why might you…?

What might a clever dog learn to do when its owner comes home?

Why is eating leftovers a frugal thing to do?

What might an audience say about a splendid musician?

Give three things that would be catastrophic?

What would make a teacher say these things about a class?

· What an industrious class you are!

· What a clever class you are!

· What a splendid class you are!

Word Associations

Which comment goes with a target word?  (concede, implore, incredulous, abscond)

· I told my mum how much I really wanted to go to the concert even though it was on a school night.

· We knew the game was over when the other team scored a touchdown with 10 seconds left.

· The news story told how the thief had concealed the shoes he had stolen.

· No one could believe what the mayor said because it was so unlike her.

Generating Situations, Contexts, and Examples

The following questions hold the situation constant and challenge students to find ways to apply different words to it:

· What would make someone say:

“I am totally exasperated!”

“I am filled with admiration!”

“I am incredulous!”

“I am ready to concede.”

“I am really forlorn today.”

Word Relationships

Ask students to describe how two vocabulary words might be connected or related.

· incredulous/admire  (A person might do something so heroic and admirable that people would be incredulous   


when they read about it.)

· implore/concede (After much imploring, a person might concede or give in.)

· exasperated/forlorn (A person might be exasperated and then become forlorn because a situation is not 


Improving.)

Alternate activity:  Ask students about the relationships between words.
· Could a virtuoso be a rival? Explain.

Writing

Provide students with sentence stems such as the following. The value of this format is that it prevents students from producing minimally informative sentences (“I felt admiration.”).

· The neighbours were incredulous when…

· The dog absconded with…

· The candidate refused to concede that she had lost the election because…

· You could see how forlorn people were when they found out that…

· The chef was exasperated with the waiter because…

· The principal spoke of the retiring teacher with admiration, explaining that…

· The little girl implored her friend to…

    
More extended writing can be generated by formats such as:

· Think of a time when someone might need to concede. Write a little bit about that.

· Think of someone you admire. Write about hwy you admire the person.

· Think of a situation that involves someone absconding. Write a headline about the situation using the word abscond.

Returning to the Story Context (going beyond the original context)

Having students return to the context in which they met the words is a powerful way to reinforce the connection between understanding vocabulary and understanding story ideas.

· Find three examples of times when characters in the story were exasperated.

· Select two situations in the story when you were incredulous.

· After reading the obituaries in the story, which of the women did you most admire? Why?

Beat the Clock
Students are given 1 ½ minutes to complete 14 True/False items.

· Shrill sounds can hurt your ears.

· Gregarious people would rather be alone.

· It might be hard to have a conversation where there’s a commotion.

· Frank people keep their thoughts to themselves.

Note

During the week, at times present alternative definitions for the target word.  This is done so students are not simply memorizing the definition but have to process the description of the word in a meaningful way.  This helps ensure students are learning the concepts represented by the words rather than the mere wording of a definition.  

Example:

· ambitious

· Really wanting to succeed in becoming rich or important.

· Wanting to get ahead by becoming powerful.

· Wants great success in life.

· stern

· Being very strict about how you look and what you do.

· Very demanding about how you and others behave.

· Acts hard and serious


True/False  

· True/False items can be made relatively easy or harder, just like multiple choice tests

· True or false: If you abscond you tell people that you are leaving.

· True or false: If you abscond you leave when you are not meant to and you do it without telling anyone
Cloze procedure:

· Children choose the appropriate word for the blank in the sentence given

Have students create examples:

· Describe how someone acts that shows being diligent.

· Tell about a time that you were perplexed.

· Describe some things that could make a person feel miserable.

Maintaining Attention to New Words

Key Ideas

· Vocabulary research strongly points to the need for frequent encounters with new words if they are to become a permanent part of an individual’s vocabulary repertoire.

· Those encounters should not be limited to the week in which words are the focus on instruction; rather the students should have opportunities to maintain their vocabulary learning and elaborate their understanding of words by meeting them in contexts beyond the instructional ones. 
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